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Th e involvement of the youth in the teaching work has sparked  enthusiasm 
among the older generations . Th ough many veteran believers were at fi rst scep-
tical about the approach to teaching adopted by the young people, attitudes 
were transformed as more and more long-standing Bahá’ís studied the sequence 
of courses and stepped into the fi eld of service . Th e story of the shipbuilders 
that follows is just one of many that have spurred the friends on .

Youth Testimonials at a refl ection meeting in South tarawa, a number of youth arose to 
speak about their experiences in the teaching fi eld as a way of encouraging adults who perhaps 
wished to teach the Faith but were hesitant to arise. this is what some of the youth had to say:

 “i only declared recently, and during my attendance at the youth conference in Betio during 
which we studied the various ruhi books, it was like i got a new spirit and new strength. When 
i started to teach in houses, fear and aloneness disappeared.”

 “i was afraid when i fi rst ventured out onto the fi eld of teaching, in spite of all my preparations, 
but when i remembered ‘abdu’l-Bahá’s words, ‘do not look at thy weakness and impotence; nay, 
look at the power of thy lord, which hath surrounded all regions,’ my fear quickly evaporated 
and i arose to teach.”

 “i am just a youth, and i didn’t know what to say. i was afraid. as well, i had never done any 
teaching before, but when i arose to teach, i discovered strength and confi dence, and i was 
able to talk to people.”

 “i, too, was afraid, and mostly i would not talk to people, but after the training i could arise and 
start my teaching. now i can speak.”
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The Shipbuilders two Bahá’ís in South tarawa were holding a fi reside during the lunch break 
at the shipyard where they worked. they began in the same way that Bahá’ís have taught the Faith 
here for many years: by reading quotations from the Bible to explain the coming of Bahá’u’lláh. a 
large crowd of shipbuilders sat listening, and although there were a few questions, the audience 
was mostly quiet until the biggest and roughest-looking shipbuilder of them all spoke up. “We have 
heard all about the Bible before,” he said. What they really wanted to know about was Bahá’u’lláh. 
Who was He? the Bahá’ís looked a bit embarrassed and persisted with their Bible-based explana-
tions. again the man interrupted them and repeated that they wanted to hear about Bahá’u’lláh. 
at this point, a Bahá’í woman who had completed the seven institute courses came forward and 

told the story of the dream of Bahá’u’lláh’s 
father about the ocean and the fi sh. She also 
talked about the ruhi institute books and 
how people can learn more about the life 
of Bahá’u’lláh and His teachings by study-
ing them. the shipbuilders sat and listened 
intently, and when she fi nished, the man 
who had spoken smiled and thanked her, 
saying that was exactly what he had wanted 
to hear. now, could he please join one of 
these ruhi books?
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As illustrated by the shipbuilders’ story, women have become especially 
audacious in their eff orts to put the learning acquired from their study of the 
institute courses into practice, raising the tempo of teaching further . From 
the launch of the intensive programme of growth, the cluster agencies have 
focused on encouraging women to form teaching teams and visit homes in 
their neighbourhoods . Th e story of a team of women in Betio, highlighted 
here, speaks for itself . 

Refl ection Meetings

one of the distinctive features of the South Tarawa cluster is the way in 
which the institutions and agencies there have learned to use reflection 
meetings as an effective tool for mobilizing teachers . Large, extended gath-
erings are a popular feature of village life in Kiribati, so reflection meet-
ings have naturally become important occasions to create unity of vision, 
generate enthusiasm, focus attention on priorities, and make short-term 
plans of action . By the second cycle, refresher courses on Books 2 and 
6, including both study and practice, were integrated into the reflection 
meetings—which were extended to two or three days, with entire families 
coming and staying for the duration . By the sixth cycle, the programme for 
the reflection gathering included a period set aside for teaching . The first 
evening was dedicated to celebration . The next day was devoted to review 
and analysis of the cycle ending, the presentation and discussion of goals 
for the coming cycle, and a workshop focusing on Book 6 . on the third 
day, the friends formed small teams and visited homes in the village to 
practice their teaching skills, reconvening at the meeting house afterwards 
to share their experiences and make their own teaching plans . Invariably, 
new believers, many of whom enrolled after participating in study circles, 
contribute greatly to the consultations at reflection gatherings, testifying to 
the effectiveness of study circles in raising consciousness . 

Keeping accurate statistics in a cluster with an extremely mobile popu-
lation and many villages where communication is hindered by the lack of 
telephones and postal delivery has been a tremendous challenge . However, 
cellphones now allow for faster, more frequent, and more reliable communi-
cation among the cluster agencies and institutions, while the introduction of 
broadband and voice over Internet connections facilitate improved access to 
sources outside the country . 

A Life Transformed during the expansion phase of the second cycle, a team of women in 
Betio had set out to meet people and teach the Faith. during this endeavour they encountered a 
homeless man who was living in degraded circumstances. the women, who were not distracted 
by his dishevelled appearance, engaged him in conversation about the Bahá’í teachings. as a 
result, he joined a study circle that was working through Book 1. Within four months, he enrolled 
as a Bahá’í, studied all the books in the sequence, and became an active teacher of the Faith. one 
day he appeared at the national Centre carrying only a pillowcase and a request for 30 copies of 
Book 1—one for each person to whom he had taught the Faith and invited to join the study circles 
he had established. the contributions of this man, completely transformed in manner and appear-
ance, encouraged and inspired everyone at the refl ection meeting that launched the next cycle. 
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Involvement of Local Spiritual Assemblies

In Kiribati, the traditional culture places high value on obedience and respect 
for a recognized authority, and the support of Local Spiritual Assemblies was, 
from the outset, seen as crucial to the achievement of any goals in South 
Tarawa. Yet how could individual initiative be exercised in a community in 
which the believers looked to the Assemblies to approve every one of their 
actions? Individual believers were unsure of the scope of freedom available to 
them to take initiative, while Local Assemblies were uncertain of their role in 
the new dynamics emerging. It was eventually found that study circle partici-
pants remained active when their efforts were encouraged by a Local Spiritual 
Assembly and when there was good collaboration among the institutions and 
agencies functioning in the cluster. In villages where Local Assembly members 
were involved in the institute process and were gaining experience with core 
activities, Assemblies were able to assist in mobilizing participants into insti-
tute campaigns. To encourage such involvement and enhance collaboration, 
the National Spiritual Assembly arranged for one of its members, along with 
the national institute coordinator, to meet with all of the Local Assemblies in 
South Tarawa, which helped them to understand the role of the institute in an 
intensive programme of growth and to see how they could support its activ
ities and work effectively with the institute coordinator and Auxiliary Board 
members and their assistants. 

Junior Youth Groups

Reaching junior youth with a programme for their moral and spiritual empow-
erment is without doubt the most dynamic process being systematically pur-
sued in the South Tarawa cluster, and it is becoming increasingly clear that 
the programme, launched in 2004, has the potential to contribute to the 
empowerment of an entire generation in this tiny archipelago. 

The first four junior youth groups were established in the villages by young 
people operating under the guidance of the Elena Marsella Institute. One 
animator reported, “Most of my group are from Christian households. Before 
starting my junior youth group I went to visit all the parents with my books 
and I explained to them what their children in the group would be taught. 
When they understood what I was teaching, they were happy for their children 
to attend my lessons.” Teams of women carried out the same kinds of visits 
in another village and met with similar success. Gradually, efforts to expand 
the programme extended to places where there were only a few Bahá’ís, none 
of whom had advanced through the sequence of institute courses or had been 
trained as animators of junior youth groups. As groups were established in 
these areas, a number of challenges arose: animators who had to travel from 
their own villages were not able to sustain the effort; with widespread interest 
in having the course material delivered in English, many animators felt their 
language skills were inadequate; and the size of the groups became difficult to 
manage, with as many as 40 junior youth turning up for some sessions. 

While the first efforts in the villages were being made, three other groups 
were formed in junior secondary schools, which meet during periods allo-
cated for religious instruction. Not long after, the Bahá’í community received 
a request from government officials to address growing concerns about the 
conduct of junior youth, and these groups were re-envisioned as a project of 
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social and economic development, falling under the aegis of the otan Marawa 
educational Institute (oMeI), a Bahá’í-inspired development organization . 

As with the eff orts in the villages, initial expansion of the number of groups 
in academic schools proved diffi  cult to sustain . In response, oMeI decided to 
concentrate on one group in order to learn from experience . Th e following 
year, three groups were established and sustained at two schools . 

Th e aid of a resource person from Australia proved vital in helping the 
friends respond to the many opportunities and challenges that were unfold-
ing with junior youth in both the villages and schools . Th rough a combina-
tion of visits and email contact, she trained animators, helped to expand the 
number of junior youth groups, and assisted those working with the schools 
to gain a deeper understanding of both the principles of social and economic 
development and the conceptual basis of the junior youth programme . She 
also systematically developed the capacity of those serving at oMeI, so that 
within a year the organization was run entirely by local believers . She worked 
with the cluster agencies to address challenges in the context of coordination, 
with an emphasis on providing sustained support for animators in order to 
ensure continuity . Th ey examined topics such as the preparation of animators 
using Book 5, the importance of holding regular “encounters” with anima-
tors and conducting refresher courses for them, and the need to visit junior 
youth groups periodically . Th e agencies learned what it means to accompany 
newly trained animators in their eff orts to form and maintain junior youth 
groups, what kind of service projects the young people can undertake, and 
how to enhance the artistic component of the programme . Because the work 

The Junior Youth Group in the Betio Junior Secondary School in 2006, a 
small junior youth group was formed under the sponsorship of omei to study the  materials of the 
spiritual empowerment programme in an academic school in South tarawa. the programme was 
offered as a supplement to language studies that would address two pressing needs: to improve 
students’ english language skills and to assist in their moral and spiritual development. With the 
principal’s agreement, seven participants from the class with the lowest level of english literacy 
began meeting at the school on the weekends. By June, the students’ reading skills had improved 
so dramatically that some were moved to a higher grade class—though they loved their junior youth 
group so much that they did not want to leave it. the programme also had a positive effect on the 
participants’ behaviour; one young boy even commented that when he grows up he wants to be 
just like his animator. 

Marebo Teem, a youth who was born into a Bahá’í family, attended children’s classes and as 
an older child enjoyed helping with the lessons for the younger ones. encouraged by her parents, 
she participated in the institute campaigns organized for the youth and quickly progressed through 
the sequence of courses. marebo was trained as an animator for junior youth groups in 2006 and, 
at the age of 16, was invited to assist the coordinator for this activity in South tarawa in the villages 
of Bikenibeu and Causeway, visiting groups every two weeks, conducting animator encounters 
every two months, providing refresher courses as needed, and consulting with the other assistant 
coordinators.
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with this age group was clearly beyond the capacity of the one coordinator 
appointed, a number of capable assistants were recruited, one of whom was 
Marebo Teem.

The efforts of the believers in Kiribati, with the support of the resource 
person, have borne fruit. The number of groups in the villages has con-
sistently been 20 or more since the beginning of 2007, and although par-
ticipation has fluctuated through the cycles of the intensive programme for 
growth, it has generally been greater than 250, drawn largely from the wider 
community. Further, by October 2007, there were 11 junior youth groups 
in local schools.

Children’s Classes

While the Rid. ván 2000 message provided a strong stimulus for the education 
of Bahá’í children, regular children’s classes were only established after a more 
systematic approach to child education was adopted following the transla-
tion of Book 3 in the I-Kiribati language. Neighbourhood children’s classes 
began when the intensive programme of growth was launched, and by the 
end of the first cycle, the number of children’s classes had grown from 12 to 
19, with 285 participants. Collaboration between the cluster coordinators for 
children’s classes and junior youth groups has greatly facilitated the multiplica-
tion of these activities, as the coordinators visit the homes of seekers together 
to explain the material available for both age groups. Parents are invited to 
enrol their children in the programmes, and trained animators and children’s 
class teachers are assigned to work with the young people. The potential for 
the expansion of children’s classes is immense. In October 2007, the number 
had grown to 27, with 330 children participating, and in January 2008, the 
people of Buota village approached the Bahá’ís asking for someone to come 
and teach classes to their children.
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The Way Forward

Bahá’u’lláh wrote: “Should they attempt to conceal His light on the continent, 
He will assuredly rear His head in the midmost heart of the ocean and, rais-
ing His voice, proclaim: ‘I am the lifegiver of the world!’”1 The vision of the 
growth of the Bahá’í community of Kiribati, the first nation to see the sunrise 
at the dawn of the new millennium, has been greatly inspired by these words. 
In the South Tarawa cluster, some 30 souls are now entering into the embrace 
of their Beloved with each cycle, 40 per cent of whom generally go on to study 
the institute courses. Further challenges and opportunities surely lie ahead. 
And yet with every step that the friends in South Tarawa take along the path 
of growth, with every opportunity they seize and every challenge they meet, 
they move closer to the realization of Bahá’u’lláh’s prophetic statement.

1	 The World Order of Bahá’u’lláh: Selected Letters (Wilmette: Bahá’í Publishing Trust, 
1991, 2004 printing), p. 108.
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. . . a number of 
simple strategies 
were adopted to 
accelerate the 
propagation of 
learning from these 
stronger clusters to 
as many others as 
possible.

Acceleration of Learning

Th e case studies presented in this volume describe the journey that has taken 
the friends in fi ve clusters along a path of learning and progress until, in each, 
an intensive programme of growth has been well established . In all fi ve, the 
elements of the framework for action resulted in a vigorous pattern of growth 
only after years of eff ort . Yet, a most promising feature of the second year 
of the current Five Year Plan has been the way in which the transfer of les-
sons and insights from such clusters has accelerated the movement of others 
through successive stages of development . When these lessons pertained to 
the spiritually charged act of presenting Bahá’u’lláh’s Message “in a manner 
both forthcoming and inviting”1, the rise in the rate of expansion has often 
been dramatic .

Much of the acceleration witnessed can be traced back to the creative 
impulse which the Rid .ván 2007 message of the Universal House of Justice 
imparted to the Bahá’í world . Th e message reminded the believers that with 
so fi rm a foundation in place after 12 years of consecrated exertion, teaching 
was to be the foremost thought in all our minds . Th e expression of longing 
by the House of Justice to see teaching become “the dominating passion in 
the life of every believer”2, a state of enkindlement expressed in “unremitting 
action”3, evoked from the believers a spirited response that has proven to be 
as dynamic as it has been systematic .

In the Rid .ván message, the House of Justice makes reference to the opera-
tion of clusters “in a robust state of growth”4, indicating that in such areas 
the means had been found for carrying forward the work of expansion and 
consolidation hand in hand . In the months that followed, a number of simple 
strategies were adopted to accelerate the propagation of learning from these 
stronger clusters to as many others as possible . And as these strategies were 
implemented in diverse places, it became increasingly clear that the process of 
entry by troops was advancing at a new pace . 

Individuals as Channels for the Propagation of Learning

Following the release of the Rid .ván message, the surge in the believers’ desire 
to enter the teaching fi eld was readily apparent . equally evident, however, was 
the need in many instances for the friends to be accompanied in their eff orts 
by individuals who could share the experience of their clusters in eff ective 
teaching campaigns, inspire confi dence, generate enthusiasm, and demonstrate 
how to implement the methods and approaches examined in institute courses . 
In the early summer of 2007, the International Teaching Centre identifi ed, 
with the help of the Counsellors, a few individuals with proven experience in 
their own clusters in applying the elements of the framework of the Five Year 
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among the local 
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vital . . . their 
travels have exerted 
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Plan, particularly in the context of expansion . Th ese friends were then asked 
to travel to certain clusters, in all of which conditions were propitious for an 
intensive programme of growth but, despite the eff orts exerted, the level of 
enrolments remained low .

Th e Bangui cluster in the Central African Republic provides one of the 
earliest examples of what movement of this kind can achieve . A believer from 
the Lubumbashi cluster in the Democratic Republic of the Congo travelled 
to Bangui, where the rate of expansion did not match the clear potential for 
growth . Th e visitor collaborated closely with the Auxiliary Board members and 
cluster agencies, who had taken steps to prepare the ground for his arrival . 
Together they planned a teaching project for the outlying areas of the clus-
ter, selecting populations on which to focus their eff orts, consulting on the 
number of teams to be formed, and discussing teaching materials and setting 
goals . Because raising capacity among the local friends is integral to the work 
of individuals serving as such resource persons, the visitor accompanied the 
teaching teams in the fi eld each day, paying particular attention to the func-
tions of the team coordinators . 

A total of 72 new souls embraced the Cause during the ninth cycle—12 times 
the average number of enrolments of the previous four cycles . Yet, perhaps 
more impressive still was the transfer of learning from Lubumbashi to Bangui 
about eff ective practical approaches to organizing the consolidation eff orts, 
leading to the creation of a detailed schedule for how each believer newly 
enrolled was to be nurtured, especially through core activities . A remarkable 
58 per cent of the new believers entered the institute process . In a subsequent 
visit by this same person to the cluster, there was a further climb in the number 
of enrolments, and the capacity and enthusiasm among the friends and agen-
cies in Bangui rose higher still .

By the autumn of 2007, a number of similar initiatives on all continents 
had been undertaken with comparable results . Although the exchange of prac-
tical aspects of learning and the concomitant rise in capacity among the local 
believers have been vital, it is clear from the sense of enthusiasm generated and 
the reception given to the visiting teachers that their travels have exerted a deep 
spiritual infl uence, reminiscent of the words of Bahá’u’lláh: “Th e movement 
itself from place to place, when undertaken for the sake of God, hath always 
exerted, and can now exert, its infl uence in the world .”5 

Sites for the Dissemination of Learning

Another strategy that emerged over the past year, closely related to the deploy-
ment of resource persons, involved the selection of strong clusters as sites for 
the dissemination of learning . Th e agencies working in such clusters, all in 
a robust state of growth, were assisted by the Counsellors in developing the 
capacity to receive a group of friends from other countries and expose them 
to the methods and approaches being successfully employed to sustain the 
accelerated expansion and consolidation of the Faith . A group of this kind 
may well include those who will draw on the experience to help further the 
development of their home clusters, as well as those who will be deployed as 
resource persons to assist other areas .

Recognizing the need for individuals who could act as resource persons, 
the Counsellors in the Americas identifi ed 17 friends from seven countries in 
Central and South America with the potential to serve in this way . Given the 
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strength of the process of growth in the Norte del Cauca cluster, Colombia, 
these friends were invited there for a workshop which involved them in a 
combined process of study and action for one month . Th e workshop included 
study of guidance from the Universal House of Justice and certain concepts 
elaborated in the institute courses, practice in analysing available information 
to assess the state of a cluster’s progress, and the formulation of plans on that 
basis, both for expansion and consolidation . Instruction and practice in direct 
teaching approaches and the organization of a teaching project drew on the 
content of Ruhi Institute Book 6 . Participants also had an opportunity to 
visit study circles in action, participate in meetings of cluster agencies and 
the refl ection gathering, and take part in the expansion phase of the cycle of 
activity and several days of the consolidation phase .

Th ese friends then went as resource persons to some of the stronger clus-
ters in diff erent parts of Latin America . Results were immediate . Th e teaching 
work received impetus, and the capacity of the local friends to promote sys-
tematic expansion and consolidation was enhanced considerably . From August 
to october 2007, as some 30 clusters benefi ted from this transfer of learning, 
almost 1,700 new believers embraced the Cause, of whom 42 per cent were 
brought into the training institute process .

So eff ective was the approach that the International Teaching Centre 
encouraged the Counsellors in every continent to take steps to replicate 
the experience, and the development of learning sites in other parts of the 
globe is proving to be equally successful in lending impetus to the process of 
growth worldwide . In November 2007, for example, the cluster of Almaty 
in Kazakhstan was chosen as such a site for Asiatic Russia and several neigh-
bouring countries; 25 friends participated in a specially designed programme 
of preparation, following which they were sent to selected clusters across the 
region . Working with an outline of how to establish an eff ective direct teach-
ing campaign, they collaborated with cluster agencies, assisted in formulating 
systematic plans of action, and participated in their implementation shoulder 
to shoulder with the local believers . After only one month, nearly 420 souls 
had entered the Cause, an estimated 65 per cent of whom were immediately 
enrolled in the institute programme, many beginning their study of Book 1 
while the expansion phase was still in progress . Th e approach had produced 
in that vast landmass of far-fl ung clusters with sparse Bahá’í populations a 
result that otherwise would have taken years to obtain .

experience has demonstrated that sites for the dissemination of learning 
can be used eff ectively not only to transfer knowledge related to the movement 
of clusters in all its dimensions, but to further understanding of some specifi c 
aspect of the process . Work with junior youth is a case in point .

In the Portal da Glória cluster in Brazil, for example, the friends have man-
aged to signifi cantly multiply the number of junior youth groups over the past 
year, which currently boasts some 800 participants . Th e fi rst 21 young people 
to complete the three-year programme for their moral and spiritual empower-
ment have all gone on to study the sequence of institute courses, and already 
fi ve teach children’s classes . Many of the current junior youth participants 
aspire to be animators of groups themselves . Th e insights gained by the friends 
in sustaining such large numbers in groups place the Portal da Glória cluster 
in the vanguard of the learning process, making it an ideal site for develop-
ing the capacities of individuals coordinating the work with junior youth 
from across the region . In February 2008, at the request of the Counsellors, 
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in collaboration with the offi  ce of Social and economic Development at the 
Bahá’í World Centre, a seminar was held in Portal da Glória for those working 
with junior youth in Brazil, mostly cluster coordinators, during which they 
reviewed materials, refl ected on their own experiences in assisting animators, 
and observed an “encounter” for a large number of animators . Visiting sev-
eral junior youth groups in the company of the coordinator for this activity 
in Portal da Glória, they were able to see how animators are accompanied in 
practice in this cluster .

Today, well over 50 clusters have been identifi ed that can function as sites 
for the dissemination of learning . About half of these will have a special focus 
on supporting eff orts to expand the junior youth programme in the regions 
they serve . What will be essential is for the overall process of learning in all of 
these sites to be rigorously pursued and the capacity to host groups of visitors 
consistently built . 

Homefront Pioneers as Agents of Learning

Th e settlement of pioneers as a means for spreading the Cause is, of course, a 
feature of Bahá’í life that is well understood . What recent experience shows is 
that pioneers who operate eff ectively in the Plan’s framework for action can 
lend focus, speed, and direction to the development of a cluster, particularly 
one in the early stages of growth, becoming in this way agents for the accel-
eration of learning .

Cambodia off ers a notable example of what can be achieved . experience 
in applying the framework for action is rich in that country, and its pool of 
human resources continues to swell as the number of those engaged in the 
study of institute courses grows . Th is has made it possible for several strong 
clusters to act as seedbeds from which homefront pioneers can be dispatched 
and receive ongoing systematic support .

Invariably such pioneers have acquired a heightened sense of service 
through participation in the institute process and have proven experience both 
in carrying out core activities and working in teaching teams . Most crucial, 
however, is their ability to strengthen capacity in others . After settling in an 
unopened cluster, they gather together a group of young individuals receptive 
to the Message and establish at least one core activity, commonly a study circle . 
As these young people deepen their understanding of the Faith in this way, they 
become increasingly active protagonists in the process of growth—protagonists 
who see the core activities as necessary components for building a community 
rich in its spiritual life and socially active in its orientation .

once this initial cohort of new believers has studied the early books of 
the sequence—usually defi ned as Books 1 and 2—those who show the great-
est interest are invited to attend centralized courses in a strong cluster nearby . 
Th ere, they complete the study of Books 3 to 5 with believers of recognized 
experience, such as coordinators, and gain practice in teaching children’s classes 
and conducting junior youth activities in the context of that cluster’s dynamic 
teaching work .

Upon their return home, these relatively new believers can initiate and 
multiply children’s classes and junior youth groups, fortifying the pattern of 
activity of their emerging community . only weeks later, some again return 
to the established cluster, this time to study Books 6 and 7 . Now they are 
equipped to signifi cantly augment the strength of the training institute 
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process in their cluster, which can quickly reach the stage of self-suffi  ciency . 
Th roughout the early stages, teams of travelling teachers sent from stronger 
clusters provide assistance to the pioneer in various aspects of the process of 
growth and re inforce local eff orts .

Th rough this systematic and now well-proven approach, clusters in 
Cambodia not only can generate suffi  cient human resources for their own 
development but also have the capacity to establish a pattern of dynamic 
growth in neighbouring clusters within months . For example, in February 
2006, a homefront pioneer family moved into the Pursat cluster where there 
were few believers at the time . By December 2007, the number of believers had 
grown to 610, many of whom were being nurtured in an impressive number 
of core activities: 31 study circles, 19 devotional meetings, 14 children’s classes, 
and 12 junior youth groups . on the basis of this experience, the institutions in 
Cambodia have made plans to ensure that all remaining clusters in that country 
establish intensive programmes of growth by the end of the current Plan .

Learning about Reaching Receptive Populations

Th e strategies described above have now been employed with considerable suc-
cess in clusters around the world . As already noted, much of the learning that 
was propagated was about practical issues, for example, how to administer an 
intensive programme of growth, how to organize teaching teams in campaigns, 
and how to analyse data . But the most crucial lessons transferred were related 
to direct teaching, perhaps the area in which the most signifi cant advances in 
learning were made worldwide this past year .

Reaching large numbers in regions where populations have tradition-
ally shown a high degree of receptivity to the Faith has never been diffi  cult . 
However, teaching on a wide scale in these regions had steadily declined over 
the years as it did not prove possible to meet the challenges associated with 
consolidation . Th e last few months have seen a reawakening of the spirit of 
direct teaching through collective campaigns in clusters with such receptive 
populations, but now as one of several elements integrated into a coherent 
programme of sustainable growth .

What was even more noteworthy, however, was that the same kind of 
forthright presentation of the Faith proved to be equally eff ective in areas where 
populations were thought to be less receptive, generally urban centres . Th e 
spark of teaching had already been reignited in such clusters as the believers 
learned to open core activities to family members, friends, co-workers, and 
associates . In recent months these believers have taken a signifi cant next step, 
anticipated by the Universal House of Justice in its message of 27 December 
2005 . emboldened by the receptivity they found in their immediate circles, 
and drawing on their experience in individual direct teaching, they carried 
out campaigns among receptive populations, typically those residing in a well-
defi ned part of a city, such as a neighbourhood, a block of apartments, or a 
collection of dwellings .

For several years the friends in Toronto, Canada, were striving to under-
stand the dynamics of teaching the Faith to receptive populations . In 2007, an 
eff ort was launched to build on the accumulated experience to date, especially 
in presenting the Message in a more direct manner than in the past . eight 
neighbourhoods—principally apartment blocks with large immigrant com-
munities—were selected because of the likely receptivity of their inhabitants . 

. . . the most crucial 
lessons transferred 
were related to direct 
teaching, perhaps 
the area in which 
the most signifi cant 
advances in learning 
were made worldwide 
this past year.
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And at last the long-cherished goal of the friends in Toronto was realized . 
While there were several declarations as a result of this eff ort, the most striking 
outcome was that more than 500 new people started to attend core activities . 
Parents were particularly attracted to activities for the spiritual and moral edu-
cation of their children and junior youth—a pressing concern resulting from 
cultural and social dislocation . Stirred by the passion for teaching among the 
populations they have begun to know, 15 believers, mostly youth and young 
adults, have moved into these neighbourhoods to nourish the capacities of 
seekers and new believers and to foster the growth of nascent communities, 
where already core activities are seen as a natural part of the collective life . 

Th is approach to fi nding receptive souls is now being employed with 
signifi cant results in settings as diverse as the teeming cities of India and the 
sprawling urban centres of the United States . Consider the state of Arizona . 
For a year the multiplication of classes in neighbourhoods in the Phoenix 
cluster had provided a sound spiritual education to a growing number of 
children whose parents were not Bahá’ís, especially among the Hispanic popu-
lation . As a natural consequence, when an intensive programme of growth 
was launched in December 2007, the parents of such children were found 
to be especially receptive to the Message . Th e outreach to these parents and 
others incorporated learning about teaching in urban settings that had taken 
friends in other clusters months, even years, to acquire . Th e expansion phase 
employed direct teaching methods in collective action marked by intensity and 
high spirits . With the enrolment and registration of 70 individuals in 15 days, 
the expansion phase in Phoenix became the most eff ective one of its kind 
in North America, and the friends newly enrolled were integrated with ease 
into the pattern of community life that had been emerging gradually over the 
years as core activities were established . only three weeks later, friends in the 
neighbouring cluster of Tucson launched their own teaching campaign, which 
incorporated lessons learned in Phoenix and took their existing programme of 
growth to a new level . But that is not all . Th ree weeks later still, the believers 
in the east Valley cluster launched their programme of growth, now with the 
advantage of the learning acquired by the other two . Selected friends from 
various regions of the United States came to participate and learn, and again 
the results were unprecedented . More than 100 souls embraced the Cause of 
God within nine days—and many more expressed interest in continuing to 
learn about the Faith . In fact, such was the receptivity and response that the 
cluster agencies had to end the expansion phase three days early to ensure 
that the consolidation eff orts could keep pace with the expansion . Th e echoes 
from these three sister clusters in Arizona are already resounding throughout 
the United States .


Th e foregoing analysis demonstrates, yet again, the value of the learning mode 
in which the Bahá’í community increasingly operates . Th at in a matter of 
months the adoption of a few simple strategies has given rise to so remarkable 
an acceleration of learning is a testament to the heightened capacity of the 
community . Th e body of knowledge on which the friends can draw in pro-
moting the growth of a cluster has expanded greatly with the insights gained 
into the dynamics of direct teaching during the second year of the Plan . In 
every cluster, irrespective of its current stage of development, the believers 

Th at in a matter of 
months the adoption 
of a few simple 
strategies has given 
rise to so remarkable 
an acceleration 
of learning is a 
testament to the 
heightened capacity 
of the community. 
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can now think in terms of cycles of activity and establish a rhythm of growth 
that is distinguished by a recurring surge of expansion followed by a period 
of consolidation—a period during which the attention given to the institute 
process rapidly increases the human resources needed to raise the level of 
intensity. There can be little doubt, then, that the goal of establishing at least 
1,500 intensive programmes of growth by the end of the Five Year Plan is well 
within reach.

1	 Message dated 27 December 2005 written by the Universal House of Justice to the 
Conference of the Continental Boards of Counsellors.

2	 Rid.ván 2007 message written by the Universal House of Justice to the Bahá’ís of the 
world.

3	 Ibid.
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5	 The Advent of Divine Justice (Wilmette: Bahá’í Publishing Trust, 1990, 2006 printing), 

pp. 126–127.






